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Abstract

BACKGROUND: The policy of limiting community activities during the COVID-19 pandemic affects the learning
process. The expectation of the online learning methods is a stressor for the students. For this reason, it is necessary
to explore the experiences of the students during online learning.

AIM: The purpose of this study was to explore the experiences, especially hopes and needs of the students, while
undergoing online learning during the COVID-19 pandemic.

METHODS: This study applied a qualitative approach with a phenomenological design. The participants involved
were six health students from the Faculty of Health Sciences in Yogyakarta, Indonesia. They were recruited using
a purposive sampling technique. Data were collected through online interview. The data were then analyzed using
the Colaizzi technique.

RESULTS: The results illustrated that there are two themes of the students’ expectations during the learning,
including the expectations of the learning process and the expectations of the lecturers. There are two themes for the
students’ needs during the online learning, namely, family support and internet network support. The students expect
that the learning process is carried out with a combination of learning methods and the lecturers to understand the
problems faced by students.

CONCLUSION: The students need the support of a good internet network and family support so that they can

participate in the online learning well.

Introduction

Coronavirus disease-19 (COVID-19) was
first identified in Wuhan, China, at the end of 2019 [1].
COVID-19 has spread to various countries rapidly, so
that on March 12, 2020, the World Health Organization
declared COVID-19 as a world pandemic [2]. Based on
the data dated on December 2, 2021, COVID-19 has
spread to 223 countries in the world and confirmed cases
of COVID-19 have reached 262,866,050 with 5,224,519
of them dying [3]. In Indonesia, COVID-19 case is a
major concern, because it has not decreased since
the first COVID-19 case appeared in Indonesia on
March 2, 2020. The total data of confirmed cases in
Indonesia on December 3, 2021, have reached 4,257,243
and 143,858 of them have experienced death [4].

With the high rate of COVID-19 transmission,
several countries including Indonesia have developed
strategies to reduce the spread of COVID-19 by making
social distancing rules [5]. One of the enactments of
such a rule is the closure of educational institutions
nationally, so that as of March 25, 2020, 150 countries
have closed educational institutions nationwide [6].
This condition makes all activities in educational
institutions that have been planned offline cannot be

done, and all of a sudden the learning process must be
done online [7]. Online learning is a challenge for the
students because the lack of means makes it difficult
for the students to access the online learning [8].
The difficulties experienced by the students include
the internet quota fees, poor network, inadequate
computers, and lack of readiness in online learning
between staff and educational institutions [9], [10].
Since March 2020, several universities in Indonesia
have conducted online learning. Many students
returned to their respective homes with different
network conditions, electricity, and social support
during the COVID-19 pandemic.

The COVID-19 pandemic has a major impact
on the health science students as well, especially on
the learning practices that must be done directly on
patients to improve the skills and practice in the
laboratory [11]. Educational institutions are encouraged
to develop curriculum and learning methods to provide
opportunities for the students to continue learning to
avoid delays in theoretical and practical mastery during
the pandemic [12]. The most widely used learning
method is direct online lectures by utilizing technology
such as Zoom, but for the clinical experience, the
lecturers must use very precise methods so that the
learning objectives are achieved properly [13].
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The previous research examined the doctors’
expectations, stress, and perceptions of COVID-19.
More than 80% of the doctors have hope while 20% are
hopeless. The doctors’ hopes include safety guarantees,
personal protective equipment facilities, restrictions on
routine examinations, maintaining a reserve workforce,
and continuing the supply of essential goods [14]. The
research through podcast conversations about hopes
and fears of the future explains the result that in the
shift to online learning, the most prominent fear is the
loss of education as an experience. This study also
explains the hope that post-colonial universities need
to develop a mixed approach for education that safely
and flexibly combines virtual with face-to-face teaching
to accommodate the diverse needs of the students [15].
Albeit the previous research has explored the doctors’
hopes for the pandemic and hopes for the future
learning, little empirical evidence has been directed
to uncover the students’ hopes and needs during the
online learning, particularly those investigating the
issue using a phenomenological method.

There is also a paucity of research related to the
hopes and needs of the health students while undergoing
online learning during the pandemic. It does not rule out
the possibility that in the future learning process for the
health students will still be carried out online. Therefore,
it is essential to dig deeper into the hopes and needs
of the health science students while undergoing online
learning during a pandemic to improve the quality of the
education for the health science students in the future.
To fill such void, the present study was designed to
explore the hopes and needs of the health students in
online learning during the COVID-19 pandemic.

Methods

Design

A qualitative content analysis approach was
used to explore the opinions and experiences of the
health students. Qualitative content analysis was
used because it classifies texts into categories by
systematically coding and identifying themes or patterns
in the text to understand the study phenomena.

Participants

The participants involved were six health
science students in a private Muslim University in
Yogyakarta, Indonesia. They were recruited using a
purposive sampling technique based on some criteria,
including (1) active students, (2) aged at least 18 years
old, and (3) in a conscious state and not suffer from
physical ilinesses. The exclusion criteria were students
who were sick and were not able to be interviewed.

Data collection

The data were garnered through in-depth
interviews (40—-60 min long). We also employed field
notes to capture conditions that emerged during the
interview sessions. The interviews were conducted
through video call and recorded based on participants’
informed consent.

Rigor

The trustworthiness of this qualitative study
was ensured by four criteria: Credibility, dependability,
transferability, and confirmability [16]. Credibility was
promoted by the researchers’ prior engagement with
the students who have experienced with online learning
methods. Member checks were also used, that is, the
results were brought back for the participants to confirm.
Dependability and confirmability of the data were
enhanced by keeping an audit trail, peer debriefing, and
using reflexive journals to record ideas and thoughts
regarding whether the data were collected sufficiently,
appropriateness of data coding and categorization in data
collection, and research meetings. Finally, transferability
of the data was established by rich descriptions of the
contextual conditions of the study phenomena.

Ethical consideration

The study was approved by the research
ethics committee of the UNISA University (1720/
KEP-UNISA/X/2020). All participants provided written
informed consent before conducting the interviews

Data analysis

Colaizzi technique was used to analyze the
data. Tape recordings and field notes were transcribed
verbatim. The transcripts for each participant were coded
separately to capture individual experiences and were
first read repeatedly. The transcripts were examined for
three types of codes: Descriptive, interpretative, and
patterns. Interpretive codes involving the researcher’s
interpretation were also used based on the research
purpose. Then, these researchers independently coded
the data until agreement was over 95%, and both
within- and across-case analyses were used.

Findings

The findings of this study are elaborated into
two major themes: The students’ expectations on the
online learning (hopes on learning issues and lecturer
performance) and the students’ need in the online
learning (family support and internet network facility).
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The students’ expectations for online
learning in the COVID-19 era

Hope on learning

In this theme, most of the students preferred
to learn offline since they believe that the lessons
taught would be better understood. Furthermore, they
commented that multiple learning methods enacted
in the classrooms are necessary such as the use of
video and the evaluation of learning during COVID-19
pandemic. These issues are depicted in the interview
as follows:

It’s better to learn offline than online. (P1)

Better understand the material if it is delivered
face to face, better understanding. (P6)

It is recommended that learning is combined
online and offline. Practical learning should be
offline because it requires special skills. (P4)

In e-learning learning, | hope that the lecturer will
explain the material in the form of a video. After
that, the video is uploaded on the learning so that
it can be watched again by the students. (P4)

In practicum learning, we are more comfortable
using videos because we can replay the
video to better understand it. | hope that the
lecturers and the students must conduct a joint
evaluation of this online learning. (P2)

Expectations on the lecturers

With regard to the expectation on the lecturers’
performance, the majority of the students commented
on the lecturers’ attitudes and assignments. The
students consider that well-shaped communication,
guidance, and tolerance during the online learning are
necessary. For example, the students expect that the
lecturers tolerate them in submitting the assignments
late due to error internet connection. These issues are
seen in the interview:

The point is that the lecturer embraces the
students more, sometimes there is substance,
sometimes the response takes a long time.
Then, sometimes the lecturer may also have
to understand the students better and find a
solution, uploading it sometimes is late due to
the signal. (P1)

The task does not need to be many. (P3)

The participants also expect the lecturers to
prepare good online teaching techniques. The lecturers
did not confirm suddenly because the students were not
ready when the class schedule was announced in a short
time. During the online learning at home, the students’
activities include helping parents with assignments so
that the information on the class schedules should be
informed in advance. The participants also hoped that

the lecturers would not be too serious when teaching
but would teach humorously to reduce the students’
stress, as stated below:

With a joke, do not be too serious when
explaining the material, to reduce student
stress. (P5)

| hope the lecturer does not give the
confirmation in the middle of the night. If there
is a lecture, please inform immediately. (P5)

The students’ needs in learning in the
COVID-19 era

The students’ needs in learning in the COVID-19
era fall into two themes: Family support and network
support.

Family support

The students need support from their families
in the form of attention and understanding while
they are undergoing the online learning. Participants
need family support to support online learning. The
assistance is in the form of support in the form of
parents’ willingness to become partners in practicum
activities, making videos, and partners in making
videos, as expressed as follows:

Sometimes when | am confused about finding
a partner for practicum activities, | ask my
parents to be willing to be friends in making
videos or partners in making the video. (P2)

The participants also need family support in
other forms, namely, nutritional and financial support, to
install Wi-Fi in the boarding houses. Parents’ attention
really helps the online learning process, for example,
by providing breakfast, lunch, and other nutritional
needs during the online learning, as expressed as
follows:

My mother gets angry when | do not have
breakfast, do not eat lunch, then she goes on
strike and does not want to cook again the next
day. (P5)

Internet network support

The supports are quota support in the form of
quota assistance and a good network to support online
learning. The students are very grateful for the quota
assistance from the government through the campus in
supporting the online learning. The need for an internet
network is an important factor in the online learning. The
existence of internet quota assistance for the students
from the government really helped the smooth running
of the student learning during the pandemic period, as
stated as follows:
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The first is the network. (P6)
Now there are subsidies so it is rather light. (P1)

Alhamdulillah, yesterday there was also
assistance from the government in the form
of free data package, which really spurred
students to be even more active in these online
activities. (P2)

Discussion

The expectations of the health students
during the online learning in COVID-19 pandemic

Based on the results of the analysis, we
identified two students’ expectations in the online
learning during the pandemic. First, the expectations
for learning and second is expectations for the
lecturers. Hope in learning is found by the students to
verbalize their desire to learn offline because they have
no experience doing full online learning. The students
who have no previous experience in online learning will
have thoughts and perceptions that online learning is
highly unwanted by the students [17]. Following the
research conducted by Hermida (2020), the students
prefer offline learning because the students think that
taking online learning is an unpleasant experience and
the students show a negative attitude toward online
learning [18]. The students consider online learning to
be more difficult in accessing learning and assignments,
it is difficult to focus on learning for a long time so they
prefer offline learning. The finding of this study also
corresponds to the research done by Amir et al. (2020),
showed that most students prefer offline learning
because online learning makes communication more
difficult and less satisfying in learning [19]. However,
online learning is more efficient because there is more
time to study and review learning materials. This study
is not in line with the research done by Khalil et al.
(2020) that the health students prefer online learning
compared to offline learning because the online learning
process is already running very well, thus suggesting
the use of permanent online learning [20].

The findings of this study indicate that
students expect a variety of learning methods in online
and offline mode (blended learning). Supported by a
research conducted by Amir et al. (2020), the students
strongly agree if the learning process is carried
out in a blended online and offine mode so that the
COVID-19 pandemic can change the future learning
strategies and not only change the use of technology in
education [19]. Blended learning will increasingly make
students perceive varied learning styles and be more
independent in learning like the adult learning [21].
Blended learning for the health students for the theory
learning can be done online and for practicum could be

done offline [22]. A study by Westerlaken et al. (2019)
revealed that blended learning can make learning
more effective and make the students more active
in the learning process [23]. However, according to
Jebraeily et al. (2020), blended learning process
has shortcomings such as technical, organizational,
human resource infrastructure constraints, and a lack
of readiness [24]. Therefore, blended learning is like a
double-edged knife that requires a thorough review of
the strengths, opportunities, weaknesses, and threats.

The health students also expect the use of
video in the learning process, especially in practicum,
so that the students can practice repeatedly at home
to practice their skills. The unavailability of virtual
laboratories makes the students and the lecturers have
to take advantage of the existing platform to enter
demonstration videos conducted by the lecturers of
the learning to be delivered that can be seen by the
students [25]. According to Iménez-Rodriguez et al.
(2021), practicum learning through videos will stimulate
the students’ ability to try to practice at home repeatedly
compared to just the theory [26]. Video learning in
practicum utilizes audio and visuals so that it will be
easier for the students to understand than audio or
visual only [27]. The way for the students to study
independently is that after the students watch the video
the students will be divided into small groups and each
individual tries to make a practical video to practice their
skills [28]. According to Puljak et al. (2020) recently it
shows that the students really hope for the lecturers
to record the online lectures and the recording can
be seen by the students so that they can re-study the
material that has been delivered [29].

Another hope of the students is that there
is a learning evaluation that will involve the students,
lecturers, and staff in educational institutions. The
students are involved in providing an evaluation of the
learning process that has been carried out during the
pandemic because the students are the consumers of
education. Evaluation can be done with a questionnaire
for all students as well as several selected student
representatives to convey their aspirations directly, such
as using a focus group discussion [30]. The evaluation
from the students is expected to be an input forimproving
the quality of the lecturers and staff. Educational
institutions can provide the best service for the students
by improving the quality of human resources, facilities
and infrastructure, adequate curriculum, and student-
centered online learning modalities [31]. A study by
Rapanta et al. (2020) was informed that the learning
process followed by an evaluation is very important to
do considering the number of students has decreased
drastically during the pandemic period [30]. The
evaluation process will be the feedback so that the
educational institutions around the world can (again) be
competitive so that the evidence of managers’ readiness
is needed in terms of professionalism.
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The students’ expectations for the lecturers
during the online learning include lecturers’ attitudes
and assignments. The students expect that the
lecturers’ attitude in scheduling will not be too busy. In
line with the research conducted by Khalil et al (2020),
the scheduling of the lectures during the COVID-19
pandemicwas too busy in a day, making the students feel
bored and unable to properly digest what was conveyed
by the lecturers, and making the students have to face
the computer almost all day long [20]. In addition, the
students also expect the lecturers to provide a fast and
correct answer of the questions they asked. The finding
of this study is in line with the previous research from
Mishra et al. (2020), they uncovered that the students
would be very happy if during the COVID-19 pandemic,
they built a very good relationship with the lecturers
through direct communication, both for discussion and
conveying complaints to reduce stress [32]. According
to Amir et al. (2020), during the COVID-19 pandemic,
the students found it difficult to communicate with their
supervisors [19].

The students also hope that the lecturers do
not give too many assignments and tolerate delays
in submitting assignments because it could be a
network factor that is not supportive. This claim is
supported by Son et al. (2020) contending that 31%
of health students felt that they were given too many
assignments and were difficult to do [33]. This research
is not in line with Puljak et al. (2020) who stated that
the students are excited with the assignments and
homework given by the lecturers because it helps the
students understanding the course material better [29].
The conditions of the COVID-19 pandemic make the
lecturers have to tolerate the students who do not submit
the assignments on time because of the inhibiting
factors faced by the students, such as blackouts or
internet problems, and giving assignments that are not
a burdensome [34]. A study showed the undergraduate
nursing students considered having online learning to
be very stressful (47.2%) and had correlation with online
learning satisfaction [35], and the students were less
active during online classes compared to the traditional
classes [36]. Itis implied that the students have problem
and thus have an expectation in the problem solving for
the online learning.

Support for health students during online
learning in pandemic COVID-19

The second theme analysis found was the
support, including family support and network support.
Family support is very important for the students in
pursuing education during the COVID-19 pandemic.
Based on previous research by Lee et al. [37], family
support can be a factor in the students completing
education or being expelled from educational
institutions. The students who have good family support
will complete their education well. Family support,

including the involvement of the parents in pursuing
higher education, is very important for the students.
Adult students also need parental guidance and
counseling up to the university level as there are major
changes in learning styles and environments from
school to university [38]. Even the research conducted
on students with lower-middle class economies shows
that family emotional support plays an important role
in encouraging positive academic results because
it improves psychological well-being. Another study
reported that the students gained the family members’
support during their e-learning experienced high
levels of learning engagement and they felt having the
capacity to devote themselves in learning. Moreover,
family members play an important role as the observers
of the students’ resilience and personal development. In
addition, social supports are identified as important for
the student engagement [41]. Financial support is not
related to positive academic results that family support
can be afactorin students completing education or being
expelled from educational institutions. The students who
have good family support will complete their education
well. Family support, including the involvement of the
parents in pursuing higher education, is very important
for the students. Adult students also need parental
guidance and counseling up to the university level as
significant changes in learning styles and environments
from school to university [42].

Second, network (internet connection) support
is considered as a crucial part. A study showed that
the majority of the students had internet problems and
technological issues [43], [44], interrupted internet
connection, unfeasible practical natured courses,
load shedding, etc., were perceived as obstacles to
online learning [45]. The network support referred to
is internet quota assistance and smooth networks to
support learning. Internet quota during online learning
becomes an obstacle in the learning process. Inline
with the research from Amir et al. [19] that the students’
complain about the unstable internet connections
and the internet quotas which increase the financial
burdens, thus both become an infrastructure problem.
This finding is also supported by Alsoufi et al. [46] that
78.3% of the students thought that it would be difficult to
attend online lectures due to financial costs, especially
because of the civil war and financial crisis in Libya
despite good 4G networks. The existence of a form of
internet network support in the form of internet quota
assistance from the Indonesian Ministry of Education
and Culture every month helps students taking online
learning. This quota assistance makes students save
on buying internet quotas, especially quotas for virtual
meetings that consume quite a lot of quota. The
limitation of this study is that this study only describes
health students (nursing) at the academic stage, not
yet describing health students at the clinical practice or
professional level program.
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Conclusions

COVID-19 has made that the health students
have to do online learning since March 15, 2020. During
the online learning, the results of qualitative research
obtained two themes related to the expectations of
the health students in undergoing the online learning,
including the expectations of learning and expectations
of lecturers. The students expect the learning to be
done in an online-offline combination. Offline learning is
for the practicum method. The students also expect the
lecturers’ understanding during online learning. There
are two themes for the students’ needs during the
online learning, including family support and network
support. Educational institutions, governments, and
families must ensure the needs and support needed
by health students so that the educational process can
run smoothly. Several steps must be taken into account
in the online learning process, namely, developing a
supportive curriculum, adequate human resources, and
quality electronic systems.
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